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STATEMENT OF ASSURANCES
 Assurances are hereby provided to the State Education Agency (SEA) that the Local Education Agency (LEA) will:

1. review and revise in consultation with parents, school staff, and others;

2. inform eligible schools and parents of schoolwide program authority and the ability of such schools to consolidate funds from Federal, State, and local sources;

3. provide technical assistance and support to schoolwide programs;

4. work in consultation with schools as the schools develop the schools’ plans pursuant to section 1114 and assist schools implement such plans or undertake activities pursuant to section 1115 so that each school can make adequate yearly progress toward meeting State student academic achievement standards;

5. fulfill school improvement responsibilities under section 1116, including taking actions under paragraphs (7) and (8) of section 1116(b);

6. provide services to eligible children attending private elementary schools and secondary schools in accordance with section 1120, and timely and meaningful consultation with private school officials regarding such services;

7. take into account the experience of model programs for the educationally disadvantaged, and the findings of relevant scientifically based research indicating that services may be most effective if focused on students in the earliest grades at schools that receive funds under this part;

8. (if applicable) ensure that early childhood development services provided to low-income children below the age of compulsory attendance comply with the performance standards established under section 641A(a) of the Head Start Act;

9. work in consultation with schools as the schools develop and implement their plans or activities under sections 1118 and 1119;

10. comply with the requirements of section 1119 regarding the qualifications of teachers and paraprofessionals and professional development;

11. inform eligible schools of the LEA’s authority to obtain waivers on the school’s behalf under title IX and to obtain waivers under the Education Flexibility Partnership Act of 1999;

12. coordinate and collaborate, to the extent feasible and necessary as determined by the LEA, with the SEA and other agencies providing services to children, youth, and families with respect to a school in school improvement, corrective action, or restructuring under section 1116 if such a school requests assistance in addressing major factors that have significantly affected student achievement at the school;

13. ensure, through incentives or voluntary transfers, the provision of professional development, recruitment programs, or other effective strategies, that low-income students and minority students are not taught at higher rates than other students by unqualified, out-of-field, or inexperienced teachers;

14. use the results of the student academic assessments required under section 1111(b)(3), and other measures or indicators available to the agency, to review annually the progress of each school served by the agency and receiving funds under this part to determine whether all of the schools are making the progress necessary to ensure that all students will meet the State’s proficient level of achievement on the State academic assessments described in section 1111(b)(3) within 12 years from the baseline year described in section 1111(b)(2)(E)(ii);

15. ensure that the results from the academic assessments required under section 1111(b)(3) will be provided to parents and teachers as soon as is practicably possible after the test is taken, in an understandable and uniform format and, to the extent practicable, provided in a language that the parents can understand; and

16. assist each school served and assisted under this part in developing or identifying examples of high-quality, effective curricula consistent with section 1111(b)(8)(D).

17. participate, if selected, in the State National Assessment of Educational Progress (NAEP) in 4th and 8th grade reading and mathematics carried out under section411(b)(2) of the National Education Statistics Act of 1994.

	
	
	
	
	

	Dr. Eric J. Becoats, Superintendent
	
	Signature of Superintendent
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LEA IMPROVEMENT

COMPREHENSIVE NEEDS ASSESSMENT


If in LEA IMPROVEMENT:  summarize results from the LEA comprehensive needs assessment, address why the prior plan failed to bring about student achievement, and describe how parents, school staff, and others are involved in the review and revision of the LEA plan.  Include LEA and SEA responsibilities for the plan.
Durham Public Schools new superintendent, Dr. Eric J. Becoats, conducted a Listening and Learning Tour (LLT) during the fall of 2010. The LLT consisted of community stakeholders including, but not exclusive to, business and community members, school administrators, professional and classified staff, parents, and students. Each group was asked the following five corollary questions: (1) What should become the standard in DPS within the next 10 years? What should we have accomplished in three years? (2) What is your role in accomplishing our goals? (3) What is going well? (4) What needs improvement? and (5) What innovative ideas can we implement in DPS?

Listening and Learning Tour Results

	Key Question
	Feedback and Results

	What should become the standard in DPS within the next 10 years? What should we have accomplished in three years?
	80% at or above grade level in three years
Close the achievement gap

Attract/keep great teachers

Equal resources/accountability across all schools

Smaller class sizes

	What is your role in accomplishing our goals?
	Assure students are rested, nourished, equipped
Set boundaries and restrict TV

Join PTA, be active

Read with your child

Support teachers, address discipline

	What is going well?
	Magnet programs
Early college

Volunteer program

Cultural diversity

Quality of teachers and principals

	What needs improvement?
	Technology training/purchase/support
Rethinking testing

Class size

Mentor program

PreK opportunities

Parent involvement

	What innovative ideas can we implement in DPS?
	Greater use of online communications
Parent Academy

Laptops for all students

Project-based learning

Business partnerships


The results of the findings through the extensive system assessment resulted in the development of a Strategic Plan. The Strategic Plan includes the following areas:
· Academic Acceleration
· Communications and Partnerships

· Equitable Standards

· Effective Operations

· Talent Development

· Wellness and Safety

Academic Acceleration
· Goal 1
DPS will expand the implementation of the Design for Accelerated Progress (DAP) model to ensure an accountability and support framework to improve student achievement outcomes as measured by school, district and state assessments 
· Goal 2
DPS will expand opportunities for academic acceleration to eliminate achievement gaps and ensure annual student growth 
· Goal 3
DPS will establish and implement nurturing systems to increase identification, participation and performance in rigorous curricula offerings as measured by district, state and local assessments 

· Goal 4
DPS will expand and monitor the implementation of a comprehensive Pre-K-12 literacy framework to improve student achievement outcomes as measured by school, district and state assessments

· Goal 5
DPS will expand Pre-K learning opportunities and partnerships to increase kindergarten readiness as measured by a standard entry assessment 
· Goal 6

DPS will implement an assessment for learning model to improve student achievement outcomes as measured by school, district and state assessments 
· Goal 7
DPS will target Science, Technology, Engineering, Arts and Math (STEAM) integration to improve student achievement outcomes as measured by school, district and state assessments 
Communications and Partnerships 
· Goal 1

DPS will enhance its image as measured by communication tools, processes and resources to expand positive two-way relationships with the public
· Goal 2

DPS will strengthen internal and external communication practices as measured by public perception and employee satisfaction assessments 

· Goal 3

DPS will strategically collaborate with local, regional and global organizations to increase the number of partnerships that support student learning
· Goal 4

DPS will strengthen family connections and community outreach efforts as measured by increased participation in district-wide events and initiatives

Equitable Standards 

· Goal 1

DPS will develop and implement an equity model to provide baseline and differentiated resources to schools and the district

Effective Operations

· Goal 1

DPS will review, restructure and reorganize technology services to better support the ongoing operation of schools and the district
· Goal 2

DPS will enhance processes and practices in all business environments
· Goal 3

DPS will increase green efforts to become more energy efficient as measured by cost savings and energy usage

· Goal 4

DPS will enhance the Child Nutrition Services program delivery model to support student health and wellness as measured by national nutrition standards
Talent Development

· Goal 1

DPS will employ and retain a highly-qualified workforce that engages in continuous improvement through ongoing, high-quality professional development 

· Goal 2

DPS will implement a competitive recruitment and retention initiative to attract the industry’s best and brightest
· Goal 3

DPS will develop a comprehensive orientation plan to ensure the appropriate resources are provided to newly-hired employees
· Goal 4

DPS Human Resource Services will enhance the existing service delivery to expedite the hiring process and allow for more flexibility

Wellness and Safety
· Goal 1

DPS will enhance security and prevention efforts to ensure that students, staff and guests are safe while on district campuses as measured by an annual assessment 
· Goal 2

DPS will expand student support efforts to decrease the out-of-school suspension rate as measured by the annual suspension report
· Goal 3

DPS will increase efforts to ensure a supportive and culturally response environment for students as measured by out-of-school suspension data, student and parent surveys and school culture assessments
· Goal 4

DPS will ensure students and families have access to support services provided by local agencies as measured by increased participation with community entities
· Goal 5
DPS will increase student attendance and graduation rate as measured by state data

The Durham Public Schools’ Strategic Plan will be officially launched to the public in late January 2011. 

Durham Public Schools

AYP Goals 2004-2010 and Percent Proficient by Subgroups
Grades 3-8 Reading and Mathematics
	Reading for Grades 3 through 8

	School Year
	Target Proficiency
	All Students
	American Indian
	Asian
	Black
	Hispanic
	Multi-Racial
	White
	Free/Reduced Lunch
	Limited English Proficiency
	Students with Disabilities

	2003-2004
	68.9
	80.1
	*
	91.9
	74.9
	64.9
	90.8
	94.4
	69.0
	59.0
	47.4

	2004-2005
	76.7
	79.8
	*
	93.0
	74.6
	66.4
	90.7
	94.1
	70.2
	57.0
	47.0

	2005-2006
	76.7
	78.3
	*
	91.8
	74.0
	64.9
	86.8
	93.5
	68.2
	55.7
	50.4

	2006-2007
	76.7
	77.0
	*
	92.3
	72.3
	65.4
	88.5
	93.4
	66.9
	60.8
	50.5

	2007-2008
	43.2
	41.7
	*
	64.1
	32.8
	26.6
	55.9
	75.1
	25.9
	17.0
	19.1

	2008-2009
	43.2
	53.5
	*
	76.3
	45.5
	41.8
	64.4
	83.6
	39.6
	32.2
	28.3

	2009-2010
	43.2
	55.4
	*
	82.2
	47.9
	43.8
	68.2
	84.4
	42.8
	38.5
	28.1


	Mathematics for Grades 3 through 8

	School Year
	Target Proficiency
	All Students
	American Indian
	Asian
	Black
	Hispanic
	Multi-Racial
	White
	Free/Reduced Lunch
	Limited English Proficiency
	Students with Disabilities

	2003-2004
	74.6
	84.5
	*
	95.0
	79.6
	79.2
	91.1
	95.0
	76.5
	77.0
	58.7

	2004-2005
	81.0
	82.7
	*
	95.0
	76.9
	78.8
	91.6
	94.7
	74.9
	74.7
	56.8

	2005-2006
	65.8
	54.5
	*
	86.3
	43.0
	48.1
	64.2
	81.6
	39.3
	38.9
	33.2

	2006-2007
	65.8
	55.3
	*
	82.2
	44.6
	47.8
	66.6
	82.7
	41.0
	38.5
	36.9

	2007-2008
	77.2
	56.8
	*
	83.4
	47.0
	51.1
	66.7
	83.3
	43.3
	49.2
	31.3

	2008-2009
	77.2
	67.1
	*
	89.8
	58.3
	65.7
	76.7
	89.4
	56.1
	60.4
	40.9

	2009-2010
	77.2
	69.2
	*
	93.3
	61.3
	67.6
	77.3
	89.2
	59.7
	65.3
	40.5

	
	NC Proficiency Goals for AYP

	
	Met AYP

	
	Safe Harbor or Confidence Interval

	
	Goal Not Met


 *=not calculated due to insufficient data (less than 40 students in the subgroup)

Durham Public Schools

AYP Goals 2003-2010 and Percent Proficient by Subgroups

Grade 10 Reading and Mathematics
	Grade 10 Reading

	School Year
	Target Proficiency
	All Students
	American Indian
	Asian
	Black
	Hispanic
	Multi-Racial
	White
	Free/Reduced Lunch
	Limited English Proficiency
	Students with Disabilities

	2003-2004
	52.0
	65.9
	*
	83.0
	53.9
	36.1
	72.5
	85.2
	43.1
	25.0
	39.5

	2004-2005
	35.4
	48.8
	*
	*
	35.3
	23.5
	45.8
	74.0
	29.4
	8.2
	10.3

	2005-2006
	35.4
	48.3
	*
	56.8
	36.5
	22.9
	66.1
	69.6
	30.0
	<=5%
	20.7

	2006-2007
	35.4
	47.4
	*
	65.9
	36.4
	27.7
	64.8
	66.1
	31.2
	17.4
	26.1

	2007-2008
	38.5
	56.5
	*
	70.6
	44.0
	40.9
	73.7
	81.6
	35.4
	20.8
	21.6

	2008-2009
	38.5
	55.2
	*
	78.3
	44.0
	42.8
	66.7
	80.8
	35.9
	25.4
	19.4

	2009-2010
	38.5
	56.3
	*
	81.8
	45.0
	37.7
	75.3
	83.0
	39.5
	13.1
	20.0


	Grade 10 Mathematics

	School Year
	Target Proficiency
	All Students
	American Indian
	Asian
	Black
	Hispanic
	Multi-Racial
	White
	Free/Reduced Lunch
	Limited English Proficiency
	Students with Disabilities

	2003-2004
	54.9
	67.2
	*
	91.5
	52.4
	51.5
	71.7
	88.4
	48.1
	38.6
	44.8

	2004-2005
	70.8
	59.4
	*
	*
	58.2
	51.6
	70.0
	89.6
	48.1
	37.3
	30.1

	2005-2006
	70.8
	73.1
	*
	*
	63.4
	58.3
	78.7
	90.7
	56.5
	45.2
	39.3

	2006-2007
	70.8
	70.9
	*
	*
	60.9
	53.1
	75.5
	89.8
	57.9
	36.0
	40.0

	2007-2008
	68.4
	54.3
	*
	83.3
	41.3
	46.0
	72.0
	79.4
	36.2
	38.3
	28.1

	2008-2009
	68.4
	56.2
	*
	72.3
	44.4
	51.3
	61.4
	82.7
	41.0
	40.2
	30.8

	2009-2010
	68.4
	58.7
	*
	*
	47.8
	49.6
	73.3
	83.9
	45.4
	32.1
	36.3


*=not calculated due to insufficient data (less than 40 students in the subgroup)

	
	NC Proficiency Goals for  AYP

	
	Met AYP

	
	Safe Harbor or Confidence Interval

	
	Goal Not Met


THE PLAN

.  

In order to help low-achieving children meet challenging achievement academic standards, the plan shall include the following:

STUDENT ACADEMIC ASSESSMENTS   Describe the high-quality student academic assessments, if any, that are in addition to the academic assessments described in the State plan.   If in LEA IMPROVEMENT, include specific measurable achievement goals for each subgroup of students identified
Durham Public Schools utilizes assessment for learning to ensure students have a strong understanding of all learning expectations. Assessment for learning includes careful formative assessment that identifies areas of strength and weakness, potential misconceptions, or gaps in knowledge. Teachers are then able to develop differentiated instruction and employ various instructional strategies that meet students at the appropriate learning level. Through the instructional process, teachers and students continually reflect on learning and assess knowledge to identify what steps should be taken to ensure each student meets identified learning expectations. In alignment with assessment for learning, DPS has developed a variety of coordinated assessments to measure student growth and achievement. Data analysis and monitoring, drives instructional decisions from district leaders to classroom teachers.   
Small Goals Assessments (SGAs) are formative assessments used to determine student mastery of objectives and are administered two to three times per quarter. The data obtained from these objectives should be used formatively to provide remediation/enrichment immediately after taking the test and prior to the quarterly Cumulative Assessment. SGAs are closely aligned with district pacing and the North Carolina Standard Course of Study to provide teachers with a comprehensive picture of each student's individual performance and understanding allowing them to provide intensive differentiated instruction throughout the year.  

 

Quarterly Cumulative Assessments (CAs) will be administered at the end of each quarter and will assess all objectives taught during the quarter.  The data will be used to inform teacher instruction and to provide remediation/enrichment. Unlike SGAs which may focus on a few key objectives, CAs can provide teachers with information about how well a child is integrating knowledge obtained from various objectives and isolating key pieces of information to correctly solve higher order thinking questions.  

Benchmark Testing: The Research, Data, Accountability (RDA) Department in collaboration with district directors in Reading, Mathematics, Science, and Social Studies developed and implemented quarterly Benchmarks for students in grades three through twelve. The Benchmark results are provided to schools within a week after administration for school analysis and adjustment to instruction, student intervention and supports.   

Common Assessments: Analysis of student learning, including common assessments, are built, administered and utilized continuously throughout the school year to establish the best course of action for instructional programming. With the Professional Learning Community (PLC) model, schools coordinate class and subject schedules to best ensure everyone's success. Teachers' schedules are arranged so that they have regular opportunities to work together. This coordinated effort will help ensure all students stay on pace and progress in their learning.

Elementary schools participate in one of two assessment options.  The majority of the elementary schools are participating in mCLASS®: Reading 3D in accordance with Governor Beverly Perdue’s Ready, Set, Go!, initiative for the North Carolina Diagnostic Assessment for Reading.  This research-based assessment balances the assessment of foundational skills with text, reading, and comprehension diagnostics, giving a complete picture of a student’s reading development.  In grades K-3, teachers assess all students using DIBELS® (Dynamic Indicators of Early Literacy Skills) probes and ELD (Early Literacy Diagnostic) assessments and track responses on a handheld device ensuring consistency across classrooms.  In grades 4-5, teachers assess the lowest 20% of the student population at that grade level.  After responses are synced, teachers can view a web-based analysis of their students’ data, identify students who need progress monitoring, and receive tools for planning differentiated instruction.  Administrators can track progress, review program effectiveness, and determine which resources and strategies improve student performance.

The DPS Literacy K-2 Assessments provide an alternative method of evaluating and documenting the development of each K-2 student as a reader and a writer for schools that are not participating in mCLASS®: Reading 3D during the 2010-2011 school year.  The goal of each assessment is to observe what the child can do in each area of literacy development: speaking, listening, reading, and writing.  All assessments are evaluated in relation to the Stages of Reading and Writing Development.  The areas of assessment are: the Observation Survey, Developmental Reading Assessment (DRA), and Quarterly Writing Benchmarks. Each task is individually administered with the exception of the writing assessment which is administered to the entire class.  Teachers have a timeline of administering the appropriate assessments for each child.  The timeline is outlined in the K-2 Literacy Guide. The assessments are recorded and kept in each student’s portfolio.

 Quarterly Writing Benchmarks evaluate children’s ability to write either a narrative story or a content-based writing piece.  It also measures spelling acquisition and use of conventional English.  The child is asked to write either a personal or imaginative story responding to a written prompt or participate in a process writing experience that draws on specific content as taught within alignment of the Standard Course of Study.  Teachers score the paper using a grade appropriate rubric.  For holistic scoring, teachers consider all the items on the rubric when determining the stage of writing development for each child.  The teacher evaluates what the child can do in writing and what the child needs to learn next.  

The Secondary English Language Arts Formative Assessments (Grades 6-12) are comprised of the following: Holt Diagnostic Assessment for Reading Intervention, Kamico Reading Assessment, Scholastic Reading and the Inventory Enterprise Edition.  
Holt Diagnostic Assessment for Reading Intervention is an informal, criterion-referenced assessment designed to identify a student’s reading level and to diagnose the specific reading comprehension skills that need instructional attention.  It is designed specifically for struggling readers or students who have difficulty reading grade level texts.  Teachers administer this assessment to students they have identified as reading below grade level and/or to students who score poorly on the entry level test.
Kamico Reading Assessment materials provide teachers with instructional tools to ensure student mastery of state curriculum standards and success on state assessment tests. These tools are used by teachers in grades 6-8 to assess the academic strengths and weaknesses of students, assist students in mastering curriculum standards determined by their state, build students' test-taking endurance, develop students' test-taking skills, and relieve students' test-taking anxiety.

Scholastic Reading Inventory: All middle and high schools have access to DPS’ universal screener; which provides fifteen reports for progress monitoring; assesses reading levels to determine readability; targets students for intervention; demonstrates accountability and data analysis by generating criterion- and norm-referenced data for every student.
Standard Math Tasks provide key evidence of independent work for grade K-2 and are based on the North Carolina Standard Course of Study.  Tasks are given in whole class, small group or individual settings and are scored using district and teacher developed rubrics. They are not intended to provide a complete picture of a student’s mathematics understanding, rather, they are combined with additional documentation such as student products, checklist notes, and other anecdotal information to provide a composite profile of the student’s performance level for math profiles and report cards. 
Measurable Goals for High Student Achievement
District Goals:  

· The percent of student meeting proficiency standards in grade 3 will increase from 62.7% to 66.0%
· The percent of students meeting proficiency standards in grade 5 will increase from 63.0% to 67.0%

· The percent of students meeting proficiency standards in grade 8 will increase from 62.8% to 67.0%

· The VOCATS composite will increase from 64.4% to 68.0%

· The district EOC composite will increase from 67.6% to 71.0%

· The percent of ABC growth targets met will increase from 84.2% to 86.0%

· The daily attendance rate will increase from 94.2% to 95.0%

· The SAT ratio DPS:North Carolina will increase from .9550 to .960

· The AP participation rate will increase from 13.8% to 15.5%

· The cohort graduation rate will increase from 69.8% to 72.0%

· The AIG identified student percent will increase from 19.2% to 27.3%
Measureable Goals for Ensuring High Quality Staff and Leadership

District Goals:

· The teacher turnover rate will be decreased from 17.53% to 17.0%

· The percent of schools with increase Nationally Board Certified Teachers will increase from 47.0% to 66.0%

Measureable Goals for Efficient and Effective Business Systems/Operations

District Goals:

· The number of independent audit exceptions will decrease from 3 to 2

· The percent of departments within budgets will increase from 98.5% to 100.0%

· The percent of schools within budgets will increase from 88.7% to 91.0%

· The percent of construction projects on time and within budget will increase from 90.0% to 95.0%

· The transportation efficiency rating will increase from 86.73% to 88.0%

· The percent of safety/security site assessments of targets schools will decrease from 17 sites/100% complete to 16 sites/100% complete

· The percent of IT network uptime will increase from 96.55% to 98.0%

· The percent of response to high urgency IT tickets will increase from 72.0% to 82.0%

Measureable Goals for Ensuring Effective District and School Climate and Culture

District Goals:

· The district wide suspension rate will decrease from 10.4% to 9.3%

· The number of state reported offenses will decrease from 166 to 149

· The average Gallop survey rating for student engagement will increase from 4.1 to 4.2

· The overall survey rating for teacher working conditions will increase from 82.4% to 85.0%
· The percent of schools with Wellness Committees will increase from 96.2% to 100.0%

· The percent of high schools that meet or exceed federal nutrition standards will increase from 63.0% to 75.0%

· The percent of parents reflecting a positive image of DPS on DCVB survey will increase from 65.8% to 70.0%

· The percent of high schools with school improvement teams will be maintained at 100.0%

OTHER INDICATORS   At the LEA’s discretion, describe any other indicators that will be used in addition to the academic indicators described in section 1111 for the uses described in such section.

In order for all students to meet state academic performance standards, the LEA has the following indicators established for data analysis:

· Student Attendance Rates
· Discipline Referrals

· Suspensions 
· Graduation Rates
· AIG Participation Rates

· VoCATS Composite

· SAT DPS:North Carolina
· AP Participation Rates
· ABC Targets
In addition to student academic achievement progress, the LEA also monitors other variables that may impact student performance including:

· Teacher Satisfaction Survey

· Parent/Student Satisfaction Survey
· Teacher Turnover Rate

· Percent of Teachers with National Board Certification
· School Site/Safety Assessments

· Student Engagement Rates

· Student Wellness and Nutrition
PROVISION OF EDUCATIONAL ASSISTANCE   Describe how you will provide additional educational assistance to individual students assessed as needing help in meeting the State’s challenging academic achievement standards.  If in LEA IMPROVEMENT, include actions with greatest likelihood of improving achievement of participating children in meeting the State’s academic standards.  Incorporate scientifically- based research strategies.

	Program
	Overview
	Targeted Subgroup

	Hill Reading Achievement Program (HillRAP)
	HillRAP is an initiative of The Hill Center, conducted in collaboration with the North Carolina GlaxoSmithKline Foundation and Durham Public Schools. HillRAP is a public school program in which struggling readers are pulled out of their regular classrooms daily for short periods of time to receive specialized instruction. HillRAP uses The Hill Center Methodology with minor adaptations to meet the needs of students and teachers in a public school setting. The curriculum has been modified so that it can be implemented in a class period ranging from 45 minutes to 1 hour. There are no more than four students in each HillRAP class. The Hill Reading Achievement Program takes The Hill Center reading curriculum and segments it in to five levels ranging from pre-reading skills to decoding and spelling multi-syllable words. Each level has the following components: Oral Drill, Phonological Awareness, Word Attack, Fluency, Oral/Silent Reading, Comprehension, and Oral/Written Spelling. Each level includes carefully selected materials that are used for instruction. Students use workbooks that target the specific phonetic patterns taught at each level and use controlled readers and EOG materials to supplement instruction in reading and comprehension.
	SWD

	Academy of READING
	AoR offers a structured and sequential intervention program that helps struggling students become proficient readers. Students develop fluency in foundation reading skills through focused daily training sessions in phonemic awareness, sound symbol association, phonics and decoding, and comprehension.  Individualized instruction lets students systematically target areas of weakness while teachers can facilitate learning where they are needed the most.
	All Subgroups

	Voyager Passport

Or Ticket to Read?
	Voyager is a comprehensive intervention system for students in kindergarten through fifth grade who demonstrate difficulty learning to read. Voyager Passport systematically integrates the five essential components of reading (i.e., phonemic awareness, phonics, fluency, vocabulary and comprehension) into a cohesive instructional routine. The small group lesson design leverages scientifically-based research principles and facilitates instruction in a standardized protocol format. Student interest is sparked by engaging topics and text, both narrative and expository, that builds critical domain knowledge.  Voyager optimizes learning time and ensures student success by adhering to an effective model of instruction.
	All Subgroups

	Corrective Reading
	Corrective Reading has been implemented in EC resource classrooms and separate classrooms.  Corrective Reading provides tightly sequenced, carefully planned lessons that give struggling students the structure to become skilled, fluent readers and better learners. four levels for decoding plus four levels for comprehension address the varied reading deficits and skill levels found among older students; a point system based on realistic goals to motivate students who are often expected to fail; and implementation of best practices to show immediate improvement in word recognition, fluency and comprehension.
	SWD

	William and Mary Curriculum Units
	The William and Mary curriculum units have been adopted for use with AIG students in grades 2-8.  These units were written by gifted specialists, content experts, and regular classroom teachers for high ability learners.  These units are organized thematically, with a recurring theme of 'change' throughout.  These units will not only expose students to rich literature and strategies to help them analyze it, but they will also guide them through the persuasive writing process.  
	All Subgroups

	Accelerated Double Dose
	The Accelerated Double Dose Literacy Model is designed to assist all students who are at risk of not achieving state learning standards in reading and may not meet or exceed the designated performance levels on the EOG.  Intervention will occur during the school day for 45 minutes, five times per week.  Services described in this plan will be in addition to general ELA classroom instruction with interventions currently delivered.
	All Subgroups


PROFESSIONAL DEVELOPMENT.  Describe the strategy to be used to coordinate programs under this part with programs under Title II to provide professional development for teachers and principals, and, if appropriate, pupil services personnel, administrators, parents and other staff, including LEA staff in accordance with sections 1118 and 1119.  If in LEA IMPROVEMENT, assure that the LEA will spend not less than 10% of the funds received by the LEA for the professional development needs of the instructional staff serving the agency.

Durham Public Schools believes on-going, targeted professional development is key to sustained student and teacher growth. All staff, including administration, certified staff, and classified personnel are involved in various forms of training that align with identified areas of need. School and district needs assessment, the Teacher Working Conditions Survey, data for the North Carolina End of Grade tests and End of Course tests, and formative assessments provide aggregated and disaggregated information that is utilized to focus professional development around DPS’ needs. 

In response to summative data, a focus area for 2010-2011 is literacy development across all grade levels. This includes professional development around the DPS Comprehensive Literacy Model, best practices in literacy instruction, the five Big Ideas in reading, early intervention, progress monitoring, data use, benchmark assessment, and differentiation to meet the needs of all students. School-based academic coaches, in coordination with district leadership, design and present on-going, job-embedded professional development based on the data sources cited above.  

To facilitate the implementation of the Math Essentials Standard Course of Study and support best instructional practices in mathematics, DPS has trained highly-qualified Campus Curriculum Leaders who support teachers in DAP Tier I and Tier II schools. Additionally, professional development sessions aligned to the Math Essentials content strands are delivered by teacher leaders and district math specialists to school personnel in all tiers. Professional development centers around differentiated instruction, small group intervention, and guided math centers.    
Durham Public Schools has a commitment to meet the diverse needs of English Language Learners. To encourage teachers to reflect on ELL needs, DPS offers an ESL add-on licensure class with the goal to train teachers in best practices in ELL instruction. The professional development occurs six consecutive Saturdays with a focus in theory, state and federal standards for ELL programming and proficiency, assessment options, differentiated methods and instructional strategies that work with ELL and all students, and linguistics. To further support ELLs progress and learning, DPS has implemented the SIOP or Sheltered Instruction Observation Protocol model in various schools and classrooms. It is designed to support academic content using best practices in ESL strategies. 
To support district and school administrators in their role as instructional leaders, DPS plans and implements Principals’ Academies and Assistant Principals’ Academies. These monthly professional development sessions align with DPS’ initiatives and ensure a consistent message is given to all stakeholders. Sessions engage administrators in the review of data, analyzing school reform strategies, and evaluating curricular needs. Administrators are required to actively participate through discussions, implementation, and assessing newly implemented strategies.
To support teachers’ growth, development, and reflection, DPS continues to support the Professional Learning Community model in all schools and across the district. The PLC model encourages a focus on learning rather than teaching and is characterized by shared purpose, collaborative activities, and collective responsibility. Together teachers must decide the best approach to presenting material to students, including both the state-required elements and other essential knowledge and skills.  
Additionally, DPS is continuing to study and pilot various novel methods of professional development. Through the use of PD360 and online training modules, DPS allows teachers to customize professional development trainings around their specific needs. These online programs and trainings allow teacher to directly support their School Improvement Plan’s goals and objectives. Teachers and administrators can utilize My Learning Plan to locate and identify applicable professional development sessions across the district and region to support focused educator growth resulting in effective classroom instruction and improved student achievement.    
COORDINATION OF SERVICES   Describe how you will coordinate and integrate services under this part with other educational services at the LEA or individual school level.  These services could include the following:

· Even Start, Head Start, Reading First, and other preschool programs, including plans for transition of participants in such programs to elementary school programs

· Services for children with limited English proficiency, children with disabilities, migratory children, neglected or delinquent youth, homeless children, etc.
Kindergarten Readiness Program: Research indicates a significant educational achievement gap exists at Kindergarten entry. The larger the gap at school entry, the harder it is to close. (NC Ready Schools Initiative) Current research suggests and supports the importance of early childhood education. In DPS, our goal is to provide teachers, families, and the community the materials, resources, training, and education to enhance and empower children during these formative years. Currently, we are providing a series of transition events for families at the community, district, and school levels. Families are being provided with Parent Programs (ex: DPS Kindergarten Welcome Sessions: Getting Started Right Programs, Steps to School events, Countdown to Kindergarten, Choice Fair), activity calendars, Dottie's Friends' Family Activity Program, print, audio/visual and virtual resources, as well as, opportunities to attend school and district Kindergarten events. We are also working closely with local public and private preschools and child cares to align Kindergarten readiness standards with preschool and childcare initiatives. By narrowing the gap before children begin Kindergarten and subsequently providing immediate targeted intervention, we hope to eliminate the achievement gap before children begin third grade. 
Additionally Title I funding is utilized to support 24 preschool classrooms housed within select DPS schools. The preschool coordinator works closely with the Title I and MAF coordinator to provide targeted services to at-risk students. The DPS preschool program is designed to provide effective early instruction in early learning skills around the Creative Curriculum and the North Carolina Foundations document. Title I funds support teacher and teacher assistant positions, curriculum, materials, resources, supplies, professional development, and transportation for students.
ESL Add-On Licensure professional development is offered to classroom teachers at the elementary and secondary level with the goal to train all teachers in best practices in English Language Learner instruction while preparing teachers to take the ESL Praxis for licensure.  The program, with stipend; occurs six consecutive Saturdays with a focus in theory, state and federal standards for ELL programming and proficiency, assessment options, differentiation methods, instructional strategies, and  linguistics.  Participants are required for program completion to modify existing lesson plans to include strategies and practices learned in training for classroom use.  The final component to the ESL training includes Praxis preparation for the licensure test.   All materials and registration fees are provided to participants.  
POVERTY CRITERIA   Describe the poverty criteria that will be used to select school attendance areas under section 1113.
The Child Nutrition Department coordinates with the district NC WISE coordinator to provide the Office of Title I with a monthly percentage of students that qualify for the free or reduced lunch program. The planning allotments established for the upcoming school year are based upon the March report. Free and reduced lunch information is used to identify schools with a poverty level above 35%. Each school’s percentage of free and reduced lunch is calculated and ranked. Those schools with 75% of students receiving free or reduced lunch receive the largest amount of per pupil allotment. The chart below outlines the Durham Public Schools per pupil cost received based upon the percentile of approved free or reduced lunch applicants. 
	Band
	Poverty Percent Or Grade Spans
	Per Pupil Cost

	
	From
	To
	

	1
	100%
	81%
	$550.00

	2
	80%
	71%
	$500.00

	3
	70%
	61%
	$450.00

	4
	60%
	44%
	$400.00

	5
	43%
	35%
	$350.00


STUDENT IDENTIFICATION   Describe how teachers, in consultation with parents, administrators, and pupil services personnel in targeted assistance schools will identify (a) the eligible children most in need of services and (b) participants served under this part.

Durham Public Schools currently has three targeted assistance schools: Lowes Grove, Neal, and Chewing Middle Schools entered their planning year in August 2010. Each middle school has more than 75% of its student population receiving free or reduced price lunches. During this planning year, each school is using a standardized formula to identify and serve the highest academic need students as described in the targeted assistance eligibility guidelines. Supplementary to this formula, schools will take into careful considering teacher and parent feedback, formative and summative achievement scores, and results from Response to Instruction interventions. 
PROGRAM DESCRIPTION   Provide a general description of the nature of programs to be conducted by participating schools and, where appropriate, educational services outside such schools for children living in local institutions for neglected or delinquent children.

Durham Public Schools does not participate in outside services for neglected or delinquent children.
PARTICIPATION OF MIGRATORY CHILDREN   Describe how the LEA will ensure that migratory children and formerly migratory children who are eligible to receive services under this part are selected to receive such services on the same basis as other children selected.

Durham Public Schools does not have any students classified as migratory children.

PRESCHOOL PROGRAMS   If appropriate provide a description of how you will use funds under this part to support preschool programs for children.

Title I funding supports the preschool program of Durham Public Schools by providing full day, language enriched preschool experiences in 14 schools.  The funds enable a set number of four year old students who have demonstrated the greatest academic need in Durham County to participate in learning activities designed to provide the foundation for a positive, successful kindergarten year.  In addition to funding teacher and teacher assistant positions, Title I dollars provide curriculum materials, supplies, field trips, transportation for students, and professional development for staff.  
SCHOOL IMPROVEMENT   Describe the action the LEA will take, if applicable, to assist its low-achieving schools identified under section 1116 as in need of improvement.

Durham Public Schools assists its schools identified in School Improvement using the DAP or Design for Accelerated Progress. The DAP model is divided into four tiers. Schools are placed in various tiers based on the performance of their students. There are four major components of DAP:

· identifying chronically low-achieving schools that are not likely to achieve drastic improvements without transformative change 
· setting clear, rigorous standards for district leaders, school administrators and teachers related to significantly improving student performance 
· providing district support, management and technical assistance to increase performance outcomes and provide unique opportunities for student progress and growth 
· empowering school leaders and teachers to play an active role in the turnaround and/or transformation and ongoing support of their school 
Tier I is designed to transform “persistently low-achieving” schools into high performing schools. Tier II is designed to provide support that includes district consultation, embedded professional development, building leadership capacity, and on-going evaluation of the school’s progress. Tier III supports principals and schools in maximizing resources, increasing teacher effectiveness, ensuring sound instruction and partnering with the community to improve student achievement. Tier IV ensures schools at the highest level will be challenged to reinforce the district vision and empower principals to lead change through greater autonomy, innovation and transformation.

	Schools
	District  Technical Support
	School Responsibilities

	Tier IV

	City of Medicine

DSA

Early College

Hillandale
Mangum

Middle College

Pearsontown
	Tier IV schools demonstrate outstanding academic progress are empowered to implement innovative plans for continued school improvement.
	Schools are challenged to reinforce the district’s vision and empower principals to lead change through greater autonomy, innovation and transformation. Teachers and principals are expected to utilize core instructional programming at the highest level through best practices and innovative methods to foster continuous improvement

	Tier III

	Brogden
Carrington

Creekside

Easley

Forest View

George Watts

Hillside New Tech

Hope Valley

Jordan

Lakewood

Little River

Morehead

Oak Grove

Parkwood

Riverside

RN Harris

Rogers-Herr

Shepard

Southern Engineering 

Southwest

WG Pearson Middle
	Tier III schools receive support services from central services that include: using data to determine areas of professional development, and options, analyzing levels of implementation of major initiatives, and aligning support resources to ensure success of the whole child.
	Principals and teachers in Tier III schools are measured by student performance, and implementation outcomes.

	Tier II

	Bethesda

Burton

CC Spaulding

Club Blvd.

EK Powe

Eastway

Eno Valley

Fayetteville St.

Githens

Hillside

Holt

Merrick-Moore

Northern

PLC

Spring Valley

WG Pearson Elem.
	Tier II schools receive services that include: district level consultation, job-embedded training and required professional development, self –assessment of leadership, and evaluation in consultation with the district to assess the school’s progress.  Tier II school leaders receive intensive monitoring with limited autonomy.
	Tier II school administration provide regular and detailed feedback to teachers to help with continuous growth and improvement in professional practices and student achievement. Schools build on essential element of research-based instruction for all students, intervention for struggling students, universal screening, progress monitoring, fidelity and evaluation.  Staff are required to participate in identified professional development based upon the direction of the Area Superintendent and Chief of Staff.

	Tier I

	Chewning

Glenn

Lakeview

Lowes Grove

Neal

Southern

YE Smith
	Tier I schools are provided additional supports (staff and resources) that will enable them to better establish a culture of learning for the entire school community.  Staffing and resources at Tier I school will be reviewed annually and adjusted as deemed appropriate. Area Superintendents will meet with the school leadership team on a regular basis to review implementation and progress of initiatives. 
	Data analysis, performance metrics, curriculum reviews, required professional development, stakeholder feedback and needs assessment will be included as part of the acceleration process. As part of the rigorous evaluation for leaders and teachers, feedback will be incorporated to measure and monitor changes as well as maintain focus on expectations.  Customized professional development will be identified based on the comprehensive needs assessment, improvement plan, and feedback from monitoring protocols.


SCHOOL CHOICE   Describe the actions the LEA will take, if applicable, to implement public school choice and supplemental services, consistent with the requirements of section 1116.
Durham Public Schools implements the school choice and supplemental educational services (SES) sanctions consistent with the requirements of section 1116 using the public school choice and supplemental educational services guidance information provided by the United States Department of Education.  An overview of the processes implemented in the district is listed below.
Choice
Durham Public Schools offers school choice to families in schools identified in school improvement in the month of July. The district process begins with a meeting with Central Services personnel to discuss coordination of programming required, policy components that need to be met, as well as, all test results and Adequate Yearly Progress status. The department coordination requires the support of the Facilities, Support Services, RDA, Office of Student Assignment, Transportation Department, and the Office of Title I.  The Office of Student Assignment notifies the Transportation Department of the processed Choice families to organize transport from the home address to the designated Choice School.  The Transportation Department provides monthly invoices to the Office of Title I and outlines the number of buses and hours cost to provide services to choice families.  

Parent notification includes three components: the first begins with a Connect-Ed message in both English and Spanish to all families enrolled in identified schools.  Information outlines what parents can expect to receive or where to find more information regarding their choice options.  Communication includes a posting on the Durham Public Schools website outlining the steps to take to request the choice option for the upcoming school year with a pdf document posted on the website for printing.  The final component is a parent letter that addresses the following required components under federal policy:

· an explanation of what the identification means and how the school compares in terms of academic achievement to other schools

· the reasons for the identification

· reference to what the identified school is doing to improve

· reference to what the district or state is doing to help the school address achievement problems

· an explanation of how parents can get involved

· an explanation of the parents’ option to transfer their child(ren) to another public school

· an explanation of why school choice options may have been limited

· information about the choice schools, their quality and performance

Parents may apply for choice during an allotted time frame of three weeks to one of the school options.  The process includes completing an application at the Office of Student Assignment and when notified of approval, parents enroll their child(ren) in the approved school of choice prior to the first day of school.  
Supplemental Educational Services (SES)

Supplemental Educational Services are made available to families in schools in school improvement.  Tutoring services occur before, after school, or on the weekend for approximately 900 qualifying students.  Parents of children who are eligible to receive supplemental services are notified in writing at the beginning of the school year of the availability of services. Along with the principal notification, every parent in the identified school receives an SES booklet in English and Spanish outlining the program, the qualifications for receiving services, the program features in Durham, and the possible state approved vendors providing services during the school year.   Parents are invited to attend one of two evening provider fairs with supplemental educational providers in September to discuss tutoring services available for students. Parents choose the supplemental service provider they wanted to serve their child by ranking their first, second, and third choice of providers from the approved list of providers.  The Title I office makes every effort to honor the parent’s first choice.  Information about the SES Providers is also made available on the district website in accordance with federal regulations.
In collaboration with the service provider, the Title I office approves a Student Learning Plan for each student, in consultation with parents, specific goals for the student including how the student’s progress will be measured, and a timetable for improving student achievement. The goals are established after pre-assessments are administered by the chosen provider.  The agreement includes how the parents will be notified of student progress. All of this information is collected and recorded on the Cayen Academics Plus database and is available to providers and identified school personnel.  Hard copies of the goals established for the child’s Learning Plan are provided to parents at a parent meeting with a provider representative. At the completion of the provider’s tutoring program, the provider assesses the child’s progress and notifies families of their children’s academic growth in the areas of math and/or reading.
TEACHER AND PARAPROFESSIONAL QUALIFICATIONS   Describe how you will meet the requirements of section 1119.

Human Resources

The Human Resource Services Department provides academic counseling and options for becoming “Highly Qualified” to all potential teacher assistants who have not met the requirements.  In order to obtain 100% “Highly Qualified” teacher assistants, the department does not approve the hiring of any individual as a teacher assistant who does not already meet the requirements. This department also works closely with Title I schools to ensure all staff members are “Highly Qualified” by NCLB standards.
HOMELESS CHILDREN   If applicable, describe the services the LEA will provide homeless children, including services provided with funds reserved under section 1113( c )(3)(A).

The Homeless Program is a district-wide effort to ensure that children who are living in shelters, living in temporary or inadequate living circumstances, living with highly mobile families, and not living with guardians, have comparable opportunities to attend and achieve in school as those students who are permanently housed. McKinney-Vento grant funds and Title I funds provide district support for these students in attending and achieving in school. The Title I program will provide comparable services for homeless children who are in a non-Title I school. 

Services for eligible students include a combination of services provided by the LEA, the Durham community, and supplemental services provided through grant and Title I funds.

The LEA Homeless Liaison assists in case management for families and students in crisis and services are individualized for assessed needs. Child and family teams, social workers, school administrators, families, and others in the community look to the homeless program as a resource and partner in finding solutions to barriers that hinder homeless children from attending and succeeding in school. 

The district is currently applying for continued McKinney-Vento grant funding for each of the next two school years through the most recent competitive grant cycle. As needs are assessed, funds are expended to meet these needs. Needs may include providing school and hygiene supplies, field trip fees, appropriate clothing, and materials for assigned school projects. Funds may also be used to provide for immediate medical needs that hinder school attendance.  

Additionally transportation needs are provided for eligible parents, caregivers, and students so they may attend school functions, before or after school programs, or participate in educationally enriching summer or intercession programs.  

Title I funds reserved for homeless students support tutors who provide homework help and supplemental educational activities. Tutors may work at shelters and/or in schools as needs arise.
The Homeless Liaison has provided staff development for community agencies and works with schools and central office staff daily.  

PARENTAL INVOLVEMENT   Describe the strategy the LEA will use to implement effective parental involvement under section 1118.  Submit the district parental involvement policy as required by subsection 1118(a)(2).  If in LEA IMPROVEMENT, describe how the LEA will increase parental involvement to support the academic success of the identified subgroups.

Every year, the Parent Advisory Council (PAC) in DPS holds four district level meetings for parents from our Title I Schools. Parents are notified in English and Spanish of these meetings via flyers, Connect-Ed messages and the DPS Channel 4.  A Parent Advisory Steering Committee made up of sixteen parents and one district facilitator sets each agenda based upon parent surveys as well as the mission.  Agenda items are directly related to student achievement and help build parent capacity and empowerment.  Topics range from curriculum areas to community resources. Parent representatives from the Steering Committee are asked to share information received from district level meetings at the school level.  The Title I Facilitator, generally a school administrator, attends the Parent Advisory Council meetings and recruits parents from their schools to attend and consider joining the Steering Committee. Title I Facilitators are encouraged and offered assistance with creating Parent Advisory Councils at the school level.

The PAC Steering Committee assists in writing and periodically updating the district Parent Involvement Policy.  Members have the opportunity to provide feedback at an annual meeting and provide suggestions, as needed, to take to the school board.  The Parent Involvement Policy is provided in the appendix.

Parent Orientation and Welcome Sessions are scheduled at regular times throughout the school year to help parents whose children are new to the school district or parents who are interested in enrolling their children. There will be a general overview of the school district, information on buses and lunches and other logistics, and suggestions for resources to help make a smooth transition.  
EXTENDED EDUCATIONAL SERVICES.  If appropriate, describe how the LEA will use funds under this part to support after school (including before school and summer school) and school-year extension programs.  If in LEA IMPROVEMENT, describe specific programs and activities that will be offered through extended educational opportunities for each subgroup identified.
School-Age Care Clubs (SAC Club) Programs

SAC Club programs provide before and after school activities for students grades K-5. All programs are licensed by the North Carolina Division of Child Development and offer a variety of enrichment and recreational activities. Students participate in hands-on activities that provide expanded learning opportunities that are aligned with and support the instructional day.  Students work on homework, explore activity centers, community service projects, and strengthen social skills in a supervised and safe environment. Parental involvement in student activities and education is highly encouraged by program events and parent advisory committees. Students receive a nutritional snack each afternoon which is prepared by the Durham Public Schools Child Nutrition Department.  The SAC Club programs are fee-based with financial assistance provided through day care assistance vouchers managed by the Department of Social Services and limited scholarships managed by the Community Education Department.

HillRap Tutoring in Afterschool (2010-2011)

In spring 2010 Durham Public Schools Community Education Department partnered with The Hill Center and Battle of the Bands program to raise funds to provide research based tutoring to help students who were reading below grade level. Thirty-six students from Spaulding, Burton, and R.N. Harris Elementary Schools participate in The Hill Reading Achievement Program (HillRAP).  HillRAP, originally developed as an initiative of The Hill Center, in collaboration with the North Carolina GlaxoSmithKline Foundation and Durham Public Schools is a research-based program that helps students strengthen their reading by working on key reading skills including phonological awareness, fluency, vocabulary, reading comprehension, and decoding skills. Reading skills are assessed before tutoring begins and weekly progress is tracked throughout the program. At the end of this 30 session tutoring program parents and the school receive a copy of skills mastered.  

Arts in Afterschool (AAP) Grant (Spring 2011)

The Durham Arts Council and Community Education partnered to provide enriching, arts education opportunities to seventy-five, third through fifth grade at-risk students through a grant sponsored by the North Carolina Arts Council. Students attending afterschool programs at six of our elementary schools (Bethesda, Glenn, Spring Valley, Merrick-Moore, Lakewood, and Holt) will participate in the Arts in Afterschool Program (AAP).  Students will (1) demonstrate increased engagement in program activities and have a product/project to share as a result of their participation; (2) demonstrate a progressive increase of skills and appreciation for visual and performing arts and artistic creation; and (3) exhibit and express increased self confidence, inter and intra-personal communication skills both in the afterschool program and in classroom environments.     

Summer Camp and Intersession

Summer camp and intersession programs are licensed by the North Carolina Division of Child Development and offer expanded learning opportunities for elementary school students during the summer months and year round school breaks. Students participate in enrichment activities that encourage exploration and are linked to literacy, math, science, the arts, and music.  Students also participate in field trips and swimming.  Programs maintain a low staff to student ratio and provide safe, fun environments for students to learn and explore. Students receive a nutritional lunch most weeks which is prepared by the Durham Public Schools Child Nutrition Department.

21st Century Community Learning Center
The purpose of 21st CCLC Academy is to provide students with academic enrichment opportunities along with activities designed to complement the students’ regular academic program. 21st Century also offers families of participating students educational development opportunities. Our program also provides a range of quality services to support student learning and development. These services include, but are not limited to, tutoring, homework assistance, academic enrichment (such as hands-on science or technology programs) community service opportunities, music, art, sports, and cultural activities. Centers also provide safe environments for students during non-school hours. Students receive a nutritional snack each afternoon which is prepared by the Durham Public Schools Child Nutrition Department.

21st Century Community Learning Center at Durham Housing Authority Communities

The Housing Authority of the City of Durham (DHA) has developed community learning centers at identified housing community sites that provide students with academic enrichment opportunities along with activities designed to complement the students’ regular academic program. DPS partners with DHA to provide services for students attending elementary, middle, and high schools who have not met state proficiency standards. Students receive tutoring, help with homework, and participate in field trips and enrichment activities. Students also receive a nutritional snack each afternoon which is prepared by the Durham Public Schools Child Nutrition Department.

Encore! Middle School Afterschool Program

The Encore! Middle School Afterschool Program provides students with academic support from certified teachers Monday-Thursday. Students receive homework assistance daily and other academic support through use of technology and a literacy curriculum called Kidz Lit. Students also participate in social skill development through a researched based character education curriculum called CHARACTER COUNTS! Students also have opportunities to participate in high interest clubs, take local field trips to points of interest and enjoy enrichment activities provided by the community. A healthy snack is provided daily and bus transportation home is available at most school locations. 

Citizen Schools

Durham Public Schools has partnered with Citizens Schools to provide out-of-school learning programs for students at Lowes Grove Middle School.  This program mobilizes business, civic and community volunteers to participate in education by teaching hands-on apprenticeships.  Program staff works with DPS in aligning program activities and instruction to learning standards and themes that support achievement of Durham Public Schools Goals.  Students also receive a nutritional snack each afternoon which is prepared by the Durham Public Schools Child Nutrition Department.

SAT Prep Classes

SAT Prep Classes are offered several times throughout the school year for high school students at various school sites and the Durham Public Schools Staff Development Center. Class sessions focus on: an overview of the SAT test; test taking tactics, budgeting your time, math skill and critical reading and writing strategies.  Certified teachers provide classroom instruction at low ratios for 12 hours.  Program fees are kept low and scholarships are available.

Summer Reading Program

Durham Public Schools will expand and support the Durham County Library Summer Reading Program by:

· Encouraging student participation in the Durham County Library Summer Reading Program.  Media specialists will assist in the Summer Reading Kick-Off and Finale and other programs throughout the summer.  DPS students who complete the DCL Summer Reading Program will receive a certificate of participation to take back to their school media coordinator for recognition.
· Participating in the “Lunch with Local Celebrities” Program (lunch will be served at the public library to approximately 50 children every weekday for six weeks during the summer).

· Holding a school-based Summer Reading Kick-off or event at each school.  20 of 29 schools will have visits from either a children’s book illustrator or a performance by the theater group “Rags to Riches.”  All schools are asked to invite someone from the public library to come and talk to children about the summer reading program and sign them up for library cards.  Options for other school-based events or programs include:

· Read-a-thons

· Open-house for parents

· Book exchange

· Summer reading incentives

· Summer check-out

· Holding a school-based recognition program in the fall to recognize students who participated in the DCL Summer Reading Program and/or a school-based program.
· Creating/purchasing READ posters picturing local and school “celebrities” reading a favorite book to be posted in all DPS schools.
Other efforts that do not include Durham County Library include:

· Organizing a book drive (The BookMark Project) to collect books to give to children to read over the summer.  The books will be distributed to Level I and II readers at high Free and Reduced Lunch schools at the end of the year or on a designated day during the summer.

· Promoting Durham READS with Communities in Schools and MetaMetrics.  Students from four elementary schools (Club, Smith, Eastway and Powe) will have 10 books mailed to them over the summer.

· Creating a Summer Reading brochure to go home with students’ report cards.  The brochure will include: 

· Reading websites

· Tips for parents on reading with their children

· A reading log for students to track their summer reading

· Facts about the importance of summer reading in maintaining academic gains

· Information about interpreting Lexile scores on report cards

· Creating a Summer Reading website that includes:

· Book lists

· Pictures of children reading that parents can email to be posted

· Links to reading resources

· Downloadable reading log
Running frequent Info-spots on Channel 4 regarding summer reading

· 
Appendix A
Policy 2015: PARENT INVOLVEMENT IN TITLE I SCHOOLS

In accordance with federal law, Durham Public Schools will:

A. Involve parents/guardians in the development of the LEA Title I Plan by using the Site-Based Decision Making Teams at Title I schools and providing each school's PTA with opportunities for review of the plan.

B. Provide the coordination, materials, facilities and other support to assist schools in the planning and implementing of effective parent involvement activities that are designed to improve student achievement and school performance.

C. Build capacity for strong parental involvement by: Assisting parents/guardians in understanding national, state and local standards through school and community meetings with information translated into dual languages. Insuring that all communications are in an easy to understand format for all parents/guardians. Providing support based on reasonable parent/guardian requests. Providing access for parent/school teams to constitute the membership of an active system-wide Parent Advisory Council. Providing materials and information to parents/guardians to help them assist in their child's education. Working with school staffs to insure all school personnel understand the value of parental involvement. 


D. Coordinate and integrate all parental involvement strategies in Durham Public Schools. Collaboration and integration of external and internal resources and services such as those provided by colleges, universities or other programs, will further support efforts to involve families in the support of their students.

E. Conduct an annual evaluation of the content and effectiveness of the Parent Involvement program in Durham Public Schools through an annual Title I survey.

F. Ensure that parents/guardians are involved in the schools' activities including being a part of each school's site-based leadership team.

Each Title I school shall jointly develop with and distribute to parents/guardians a written parent/guardian involvement plan. The plan must address how the school will involve parents/guardians in a timely and organized way in the planning and improvement of Title I-supported activities. Plans should address involvement of parents/guardians in planning and improvement of Title I activities, and provide for distribution to parents/guardians of information on expected student proficiency levels, the school's academic performance.

E. Conduct an annual evaluation of the content and effectiveness of the Parent Involvement program in Durham Public Schools through an annual Title I survey.

F. Ensure that parents/guardians are involved in the schools' activities including being a part of each school's site-based leadership team.

Each Title I school shall jointly develop with and distribute to parents/guardians a written parent/guardian involvement plan. The plan must address how the school will involve parents/guardians in a timely and organized way in the planning and improvement of Title I-supported activities. Plans should address involvement of parents/guardians in planning and improvement of Title I activities, and provide for distribution to parents/guardians of information on expected student proficiency levels, the school's academic performance.

Appendix B

Job Descriptions
Durham Public Schools

Job Description

Title:  

Academically/Intelligently Gifted Teacher

Job Qualifications: North Carolina AIG certification, ability to work cooperatively and collaboratively with other teachers, administrators, families, and community partners, management and organizational skills, ability to effectively plan and teach authentic, quality lessons, processes, procedures, and structure, and the ability to work independently.

Recommended Training: Differentiation Training, ongoing AIG Training, Renzulli Training, William & Mary Training, and Classroom Management Training. 
Performance Responsibilities:

Process Management (school level)

1. Collaborate with PLC teams, support personnel, and administration to plan and implement authentic, quality lessons for AIG students that accelerate the North Carolina Standard Course of Study in all areas. 

2. While looking at classroom composition and data, determine if push-in or pull-out is the best model for AIG instruction 

3. Establish one’s self as a differentiation specialist, working as a guide to teachers to meet the needs of their AIG and Nurturing high achieving students. 

4. Provide ongoing and sustained professional development to teachers and staff on accelerated best practices and strategies.

5. Administer district and common assessments on an appropriate basis to students.

6. Disaggregate and use data from informal, formal, formative, and summative assessments to drive all instruction for all students. 

7. Demonstrate ability to appropriately and effectively manage classroom behavior, allowing students to spend the maximum amount of time in the AIG program.

8. Develop and/or maintain student work portfolios to monitor student progress and growth. 

9. Attend PLC meetings with colleagues and engage in discussion including student progress, intervention grouping, lesson planning, and assessments.

10. Attend embedded, school based, and district wide professional development on a regular basis. 
11. Monitor and reflect on students’ IEPs and AIG documents to ensure proper modifications for all students. 

12. Maintain and foster parent contact through phone calls, letters, and information sessions.

13. Provide support to the Intervention Specialist for acceleration in RtI.

14. Develop a strong Nurturing program K-2 that encourages emotional/social and academic growth to highly able students. 

15. Monitor kindergarten/third grade sweep testing.

16. Distribute and educate teachers on recommended programs for high achieving learners.

17. Administer AIG testing to students based on teacher or parent recommendations, benchmark or EOG testing scores.

18. Organize and manage enrichment activities for students, teachers, and families.

19. Gather and distribute information with opportunities for gifted students in the district area.

20. Develop, reference, and reflect back upon a personally developed Individual Growth Plan (IGP).

Professional Development Responsibilities
1. Attend and participate in ongoing professional development at the school level, formal and informal.

2. Gather, present, and disseminate information to teachers on differentiation and strategies for effectively working with high achieving students.

3. Create a series of ongoing school based professional development opportunities for teachers on various topics relating to gifted students and curriculum.

4. Share information with PLC team about learning from professional development workshops.

5. Be prepared to implement theories, knowledge, and strategies learned in professional development trainings. 

Communication

1. Coordinate and collaborate with PLC teams, support personnel, specialist teachers, and resource teachers as appropriate. 

2. Communication with school administration about student progress, challenges, and successes. 

3. Create a method for tracking parent/family/community communication regarding student/school/community issues. 

4. Celebrate success in the classroom and school.

Other Duties as Assigned 

Minimum Experience

Candidates must be certified to teach AIG in North Carolina, ability to work cooperatively and collaboratively with teachers, administrators, families and community partners, demonstrate management and organizational skills, ability to effectively plan and teach authentic, quality lessons, processes, procedures, and structure, and the ability to work independently.

Expertise with differentiation practices, RtI, higher order thinking strategies, formative assessments, data analysis, classroom management, Rezulli Learning, balanced literacy, and National Board Certification will strengthen a candidates’ application.

General Comments
AIG teachers will have extensive duties revolving around student achievement, best practices, quality lesson planning and delivery. They will also have responsibilities to their colleagues, school administration, district personnel, and their students’ families. Like all teachers, AIG teachers must be able to use data to drive their instruction. This includes having an understanding of common, formative, and summative assessments, their purpose for administration, and an understanding of the data they provide. AIG teachers must also demonstrate the ability and willingness to work effectively with their colleagues and peers to enhance their own learning with the primary goal of augmenting student achievement. AIG teachers will be responsible for communicating AIG concepts to all stakeholders, maintaining accurate records and reporting to teachers, the principal, and central administration regarding AIG processes and progress at their school. 

Durham Public Schools

Job Description

Title:  

English as a Second Language (ESL) Teacher

Job Qualifications:
North Carolina ESL certification, ability to work cooperatively and collaboratively with other teachers, administrators, families, and community partners, management and organizational skills, ability to effectively plan and teach rigorous and relevant quality lessons, and the ability to work independently.

Recommended Training:  District ESL Training, Balanced Literacy Training, enVision Math Training, Science Kit Training, Voyager Training, PLC Training, and Classroom Management Training. 
Performance Responsibilities:

Process Management (school level)

1. Collaborate with PLC team, support personnel, and administration to plan and implement authentic, quality lessons that target language and learning objectives in the North Carolina Standard Course of Study in all areas. 

2. While looking at classroom composition and data, determine if push-in or pull-out is the best model for ESL instruction 

3. Establish one’s self as a language specialist, working as a guide to teachers to meet the needs of their LEP students. 

4. Provide ongoing and sustained professional development to teachers and staff on LEP and language best practices and strategies.

5. Administer district, federal, and common assessments on an appropriate basis to students.

6. Disaggregate and use data from informal, formal, formative, and summative assessments to drive all instruction for all students. 

7. Demonstrate ability to appropriately and effectively manage classroom behavior, allowing students to spend the maximum amount of time in the ESL program.

8. Develop and/or maintain student portfolios that include samples supporting students’ achievement, progress, growth, and goals. 

9. Attend PLC meetings with colleague and engage in discussion including student progress, intervention grouping, lesson planning, assessment, and peer learning.

10. Attend embedded, school based, and district wide professional development on a regular basis. 
11. Develop an understanding of “Response to Intervention” and effectively use assessments to assist teachers in tiering students based on their levels of need. 

12. Develop and implement appropriate differentiation strategies for all learners to assist teachers in planning for all content areas. 

13. Monitor student progress through informal and formal assessments. If necessary participate in the development of a Personal Education Plans (PEPs) and monitor progress through the implementation.

14. Carefully read and implement all necessary modifications for students based on 504 plans and IEPs according to IDEA law. 

15. Maintain consistent and appropriate parent contact with all families, including children who are making expected or above average growth. 

16. Create a series of targeted and sustained professional development workshops to educate teachers on best practices and strategies for LEP instruction.

17. Develop and understanding of the Balanced Literacy framework, specifically Guided Reading and how it can enhance language and vocabulary instruction.

18. Develop, reference, and reflect back upon a personally developed Individual Growth Plan (IGP).

Professional Development Responsibilities
1. Attend and participate in ongoing professional development at the school level, formal and informal.

2. Attend DPS and outside district workshops.

3. Share information with PLC teams about learning from professional development workshops.

4. Be prepared to implement theories, knowledge, and strategies learned in professional development trainings. 

Communication

1. Coordinate and collaborate with PLC teams, support personnel, specialist teachers, and resource teachers as appropriate. 

2. Communication with school administration about student progress, challenges, and successes. 

3. Create a method for tracking parent/family/community communication regarding student/school/community issues. 

4. Celebrate success in the classroom and school.

Other Duties as Assigned 

Minimum Experience

Candidates must be certified to teach ESL in North Carolina, ability to work cooperatively and collaboratively with teachers, administrators, families and community partners, demonstrate management and organizational skills, ability to effectively plan and teach rigorous and relevant quality lessons, and the ability to work independently.

Expertise with LEP strategies, differentiation practices, RtI, higher order thinking strategies, formative assessments, data analysis, classroom management, and National Board Certification will strengthen a candidates’ application.

General Comments
ESL teachers will have extensive duties revolving around student achievement, language acquisition, best practices, professional development, quality lesson planning, parent contact, and lesson delivery. They will also have responsibilities to the PLC team, school administration, district personnel, and their students’ families. ESL teachers must be able to use data to drive their instruction. This includes having an understanding of common, formative, and summative assessments, their purpose for administration, and an understanding of the data they provide. ESL teachers must also demonstrate the ability and willingness to work effectively with their colleagues and peers to enhance their own learning with the primary goal of augmenting student achievement and language acquisition. 
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Job Description

Title:  

Exceptional Children (EC) Teacher

Job Qualifications:
North Carolina EC certification, ability to work cooperatively and collaboratively with other teachers, administrators, families, and community partners, possess an understanding of educational law and Individualized Education Plan (IEP) creation, and strong management and organizational skills, ability to effectively plan and teach rigorous and relevant quality lessons, and the ability to work independently.

Recommended Training:  District EC Training, Balanced Literacy Training, enVision Math Training, SRA Training, Voyager Training, PLC Training, and Classroom Management Training. 
Performance Responsibilities:

Process Management (school level)

1. Collaborate with PLC teams, support personnel, and administration to plan and implement authentic, quality lessons that target IEP goals and objectives in the North Carolina Standard Course of Study in all areas. 

2. While looking at classroom composition and data, determine if push-in or pull-out is the best model for EC instruction 

3. Establish one’s self as an education specialist, working as a guide to teachers to meet the needs of their EC and low performing students. 

4. Act as a support to teachers when developing Personalized Education Plans (PEPs) and serve as a reference point for determining students eligibility.

5. Provide ongoing and sustained professional development to teachers and staff on EC best practices and strategies.

6. Administer district, federal, and common assessments on an appropriate basis to students.

7. Assess students for EC consideration after they have completed the PEP and SAP process.

8. Disaggregate and use data from informal, formal, formative, and summative assessments to drive all instruction for all students. 

9. Demonstrate ability to appropriately and effectively manage classroom behavior, allowing students to spend the maximum amount of time in the EC program.

10. Develop and/or maintain student portfolios that include samples supporting students’ achievement, progress, growth, and goals. 

11. Attend PLC meetings with colleague and engage in discussion including student progress, intervention grouping, lesson planning, assessment, and peer learning.

12. Attend embedded, school based, and district wide professional development on a regular basis. 
13. Develop an understanding of “Response to Intervention” and effectively use assessments to assist teachers in tiering students based on their levels of need. 

14. Develop and implement appropriate differentiation strategies for all learners to assist teachers in planning for all content areas. 

15. Stay abreast of students’ IEPs and be cognizant of annual reviews and testing requirements. This includes meeting with parents for annual reviews.

16. Remain aware of EC students’ needs in the classroom and create modifications in the IEP that allow the student to be in the least restrictive environment for the maximum amount of time.

17. Carefully read and implement all necessary modifications for students based on 504 plans and IEPs according to IDEA law. 

18. Maintain consistent and appropriate parent contact with all families, including children who are making expected or above average growth. 

19. Develop and understanding of the Balanced Literacy framework, specifically Guided Reading and how it can enhance language, literacy, and vocabulary instruction.

20. Develop, reference, and reflect back upon a personally developed Individual Growth Plan (IGP).

Professional Development Responsibilities
1. Attend and participate in ongoing professional development at the school level, formal and informal.

2. Attend DPS and outside district workshops.

3. Share information with PLC teams about learning from professional development workshops.

4. Be prepared to implement theories, knowledge, and strategies learned in professional development trainings. 

Communication

1. Coordinate and collaborate with PLC teams, support personnel, specialist teachers, and resource teachers as appropriate. 

2. Communication with school administration about student progress, challenges, and successes. 

3. Create a method for tracking parent/family/community communication regarding student/school/community issues. 

4. Celebrate success in the classroom and school.

Other Duties as Assigned 

Minimum Experience

Candidates must be certified to teach EC in North Carolina, ability to work cooperatively and collaboratively with teachers, administrators, families and community partners, possess an understanding of IDEA and other pertinent federal and state laws regarding EC students and IEPs, demonstrate management and organizational skills, ability to effectively plan and teach rigorous and relevant quality lessons, and the ability to work independently.

Expertise with EC strategies, differentiation practices, RtI, higher order thinking strategies, formative assessments, data analysis, classroom management, and National Board Certification will strengthen a candidates’ application.

General Comments
EC teachers will have extensive duties revolving around student achievement, best practices, professional development, quality lesson planning, parent contact, assessment administration, IEP creation and review, and lesson delivery. They will also have responsibilities to the PLC team, school administration, district personnel, and their students’ families. EC teachers must be able to use data to drive their instruction. This includes having an understanding of common, formative, and summative assessments, their purpose for administration, and an understanding of the data they provide. EC teachers must also demonstrate the ability and willingness to work effectively with their colleagues and peers to enhance their own learning with the primary goal of augmenting student achievement. 
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